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CHAPTER I 
INTRODUCTION 
Significance of the Study- 
One of the most important factors in the social maturation of an indi¬ 
vidual is his ability to solve personal problems in conformity with accepted 
social standards. 
The school has emerged out of the chaos of today's world, as a place 
where cognizance is taken of the intellectual, emotional, and physical needs 
of the child, in preparing him for adapting to a mature role in society. 
Realizing that many problems which lead to asocial behavior can be recog¬ 
nized and evaluated in time to work toward acceptable solutions, counseling 
programs have become a part of school curricula, "...it is this broadening 
of knowledge, useful to the individual student in his personal life, which 
makes it possible for counseling and instruction to join hands in a new type 
of teamwork."^ 
An inclusive definition of counseling is given by Williamson as: 
That part of modern education referred to as counseling is one 
of the personalized processes designed to aid the individual to 
learn school subject matter, citizenship traits, social and person¬ 
al values and habits, and all the other habits, skills, attitudes, 
and beliefs which go to make up a normally adjusted human being. 
Broadly, speaking, it is the function of counseling to assist the 
adolescent in high school...to learn effective ways of identifying 
and then achieving desired and desirable goals, often in spite of 
certain obstacles to learning, through the building up of basic 
skills, including reading and social adjustment. Hioreover, counsel¬ 
ing helps to produce certain desirable goals which themselves 
act reflectively as facilitators of further learning. Such goals 
may be vocational, personal, social., ethical, or of any type which 
the individual desires to set as immediate or remote objectives to 
be achieved through learning. In this sense, counseling is a funda¬ 
mental technique of assisting the individual to achieve a style of 
living satisfying to him and congruent with his status as a citizen 
1 
E. G. Williamson, Counseling Adolescents (New York, 1950), p. 3. 
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in a democracy as are the instructional techniques used by the 
teacher, in classroom and laboratory, to achieve stipulated 
academic or educational goals in the field of knowledge.^ 
As a teacher in the elementary and junior high schools of Columbus, 
Georgia, the writer became interested in the counseling program of Spencer 
Senior High School. 
Pursuant to the fact that the roots of the counseling programs lie both 
in the fields of education and social work, it was significance to learn to 
what extent social work techniques had been used in the counseling program 
of Spencer Senior High School. 
Purpose of the Study 
The purposes of this study were to trace the developmental processes of 
the counseling program of the Spencer Senior High School to the extent of it 
clarifying the program as it exists today; to study the types of problems, 
the services rendered, and the way in which resources were used; and, to add 
to the knowledge of counseling services in Georgia Schools. 
Method of Procedure 
The number of cases referred to the counselor was ascertained from the 
open and closed files. All available case records, numbering 130, were read 
to determine the types of problems referred and to study the treatment used. 
All aspects of the counseling program were taken into consideration, in the 
schedule, with special attention being focused on those problems of a psycho¬ 
social nature. A schedule was drawn from information gleaned through refer¬ 
ence material, and from the writer's teaching experience, and was used to 
delete the same information from each case. Pertinent literature was used as 
a theoretical background to interpret the findings. 
- 
Ibid., pp. 2-3. 
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The principal and Visiting Teacher were interviewed, in an effort to gain 
information relative to the development of the guidance program at Spencer 
Senior High School. The Coordinator of Distributive Education was interviewed 
to gain understanding of the correlation between this phase of the school 
program and the guidance program. 
Scope and Limitations 
This study covered the school years beginning September, 1952 and ending 
June, 1954. The study was confined to Spencer Senior High School, Colunibus, 
Georgia. 
The study was limited due to the lack of available case material, a result 
of the absence of a systematic system of record keeping. 
The Setting of the Study 
The development of social work in schools gave substance to a program for 
meeting specialized needs of those children who found it difficult to make 
an adequate adjustment. The Commonwealth Fund, in 1921, through the Fublic 
Education Association of the City of New York, organized a National Committee 
on Visiting Teachers to establish demonstrations in thirty communities in the 
United States which presented a wide variety of geographical, social and 
educational situations.'*" Explanatory announcements were sent to state superin¬ 
tendents and to superintendents of schools in communities of 5000 population 
or over throughout the country. From the many replies received a tentative 
list was made of those communities that gave promise of contributing most to 
the general purpose of the program. From this list, after further inquiry and 
personal visit, the final selections were made. Columbus, Georgia was 
1 
Arthur E. Fink, The Field of Social Work (New York, 1942), p. 174. 
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selected as one of the cities to participate in a three year demonstration 
and became, in 1926, one of the first of twenty-seven communities in the 
nation to employ a Visiting Teacher in its school program.^" 
It was not, however, until 1944 that a Negro was appointed by the Board 
of Education of Columbus, Georgia as a Visiting Teacher. Her duties were 
confined to the investigation, study and diagnosis of irregular attendance 
in the six Negro Schools.2 
The appointment of the Negro Visiting Teacher in 1944 preceded the new 
Compulsory School Attendance Law, an outgrowth of a Bill passed by the 
General Assembly, March 8, 1945. This law, considering the social welfare 
of the State, provided for "full-time" Visiting Teachers, qualified in 
accordance with professional requirements as prescribed by the State Board 
of Education, who were to investigate absences and to coordinate the efforts 
of the community welfare agencies in discovering and diagnosing problems 
relating to irregular attendance and in finding solutions to maladjustments.^ 
The social aspects of this Bill provided for present day counseling 
services in Georgia. 
A counselor was appointed to the staff of Spencer Senior High School in 
1949 because of the impact of World War II, with its accompaning economic 
and social changes and the philosophy of the principal and faculty that: 
There was a growing need on the part of our students for 
assistance in maintaining physical and emotional help, acquiring 
intellectual competence, developing a closer relationship between 
1 
Mary Sales and Howard Nudd, The Problem Child in School (New York, 
1927), pp. 277-285. 
2 
Interview with Mrs. Laura M. Strickland, Visiting Teacher (December 2, 
1954). 
3 
Hortense S. Cochrane, "The Visiting Teacher in Atlanta Schools", The 
Journal of Negro Education, Spring 1948, Vol. XVII, No. 2 p. 197. 
personality factors and vocational adjustment, and getting the 
cooperation of parents and community in the total development of 
the child.1 
Prior to 1944* counseling at Spencer Senior High School, was carried on 
by homeroom and classroom teachers. ...the most important function of the 
homeroom, that of guidance, is often pushed into the background because the 
teachers do not know how, or are not permitted, to utilize the guidancecp- 
2 
portunities of the homeroom situation. 
Spencer Senior High School moved to its present location in Septenfcer, 
1952. The present structure met the needs of a socialized curriculum. 
There were at the time of this study, 31 classrooms, 5 vocational shops for 
boys, Homemaking and Cosmotology departments for girls, business and physi¬ 
cal education departments, cafeteria, library, auditorium and administrative 
wing, and space for future R.O.T.C. training has been provided for. 
The faculty, during the time of this study, consisted of a principal, 
37 teachers, a librarian, and the counselor. Approximately 1000 students 
were enrolled each year of the period covered by the study. 
Spencer Senior High School is located in Columbus, Georgia, the third 
largest city in Georgia. Columbus, Georgia has an urban population of 
79,611. Negroes comprise 31#2 per cent of this population, or a total of 
23,838. Of this number 5,749 children between the ages of 10-19 were in 
school in 1950.-^ 
Letter from Mr. C. W. DuVaul, (Principal, Spencer Senior High School, 
Columbu3, Georgia, November 26, 1954)» 
2 
C. Gilbert Wrenn, Reinhard G. Hein, and Shirley Pratt, Aids for Group 
Guidance (Nashville, 1942), p. 1. 
%. S. Census Population, 1950, General Characteristics of Georgia, 1950 
Population Census-P-B-11, Reprint. Vol. II. CTïap/ Ë.. Table 33 (Washington. 
1955;. 
6 
Columbus is a manufacturing center. While textiles constitute its 
major industry, the industrial structure of Columbus today is not confined 
to this activity alone. Rather, a sound widely-diversified picture is pre¬ 
sented, and its 176 industrial plants employ 21,800 people. Manufactured 
products other than textiles include agricultural implements and machinery; 
bakery products; hosiery; medicine; ndllwork; meat products; paving material; 
refined syrup; Venetian blinds; brick; tile and concrete products; candy; 
caskets; chemicals; clothing; peanut and cottonseed products; mattresses; 
ice; wooden ware; automobile batteries; jute and bagging; lumber; brooms and 
brushes; fertilizers; flour; food and dairy products; and soft drink syrups. 
Machine shops and foundries supply parts and castings for cotton mills and 
other manufacturing plants right at home. 
Fort Banning, one of the most important military installations in the 
world is located nine miles southeast of Columbus. Approximately 1,000,000 
officers and men were trained there during World War II, and at one time 
100,000 troops were stationed there. At the present time some 15,000 troops 
and civilian personnel are stationed at Fort Benning. 
Lawson Field Air Base is adjacent to Ft. Benning. Its primary function 
is the training of air-borne troops."" 
Railroads, domestic and personal services, professional and semi-pro¬ 
fessional services, transportation and communication services together with 
manufacturing industries provide employment for the families of the students 
attending Spencer Senior High School. Many of the students are employed in 
1 
Polk's City Directory of Columbus and Phénix City (Richmond, Virginia, 
1950), p. 5. 
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the various industries. Representatives of every social and economic stra¬ 
tum are therefore to be found in Spencer Senior High School, 
Religious, social and recreational expression was provided for in the 
community by 67 churches, 2 theatres, 4 dance halls, a Y.M.C.A., a Y.W.C.A., 
Community Recreation Center with out-door swimming pool, Fair Ground, 
Municipal Ball Park, Municipal Stadium, 8 playgrounds, and a County Park, 
Pool-rooms and "juke11 rooms supplemented in providing for social expression. 
CHAPTER II 
THE ROLE OF THE COUNSELOR 
Schools exist today to help individuals develop to the utmost of their 
interests and capacities. It is the individual's right to be himself and 
schools are of maximum usefulness and constructiveness only to the extent 
that they take cognizance of the child as an individual with physical, edu¬ 
cational, social and emotional needs. It is the school's responsibility to 
discover the inner and outer strengths and weaknesses of the student and to 
so awaken, stimulate and motivate his interests and capacities that he will 
be able to enjoy a full life. 
The acceptance of the government of the role of substitute parent is an 
established fact. To this point Klein writes: 
While the material needs of the child have remained the first 
and direct responsibility of the parent, his education has become 
the task of the government. The school system has access to 
practically every child in the community-with the exception of 
those wealthy enough to finance independent educational programs 
and those in parochial schools. For not less than five or six 
years and often for eight years or more the child spends a sub¬ 
stantial part of his time within the school system. This 
circumstance gives the school its physical access to the child. 
The school, through gradual stages, emerged as a place where the con¬ 
centration of interest is on the whole child rather than on the text material. 
Klein further states that 
...the expansion of interest characteristic of the past few 
decades is partly still within the realm of scholastic prepara¬ 
tion or preoccupation, while in part it arises from a comprehen- 
1Phill: ip Klein, A Social Study of Pittsburg (New York, 1938), pp. 659-660. 
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sive re-definition of the concept of education. The two in¬ 
fluences played into each other's hands. From the former 
has come insistence on attendance, with its plague of truancy 
and a recognition of scholastic impediments in physical de¬ 
fects, malnutrition, adverse home conditions, mental deficiency 
or peculiarity. From the latter came positive insistence on 
education as a comprehensive concept in which mind, body, and 
social relations are equally within the scope of the educator's 
activities; the actual environment of the day and generation 
rather than the traditional scholastic patterns become back¬ 
ground and arena of activities. All these ideas have converged 
to render the school an inclusive agency in strategic position 
to develop body and mind, preserve and advance health, create 
and enrich social life, and widen scientific, civic and 
cultural horizons. 
Education is a long-term process which must involve the multiple aspects 
of every day living. It is therefore understandable that this multiplicity 
of problems will cause students to come tc a stage in their development 
where they will need help in making adjustments. It is the totality of the 
student's adjustment to life's problems which will determine his adequacy 
or inadequacy as an individual. The counselor in the school attempts to 
deal with all the potentialities of the student in this problem of adjustment. 
The student is viewed by the counselor in his relationship to the various 
aspects of his culture. Hamrin holds that: 
...counseling with a youth in the area of education means 
much more than helping him to choose between French and German, 
Bookkeeping and Fhysics, or one college and another. This 
counseling deals with all the potentialities of the young person 
for further education and with all the educational resources 
available to him. It is therefore the concern not only of the 
youth himself, but also of every adult who is associated with 
him. 
The counselor's role, then, is that of assisting the students with the 
fundamental problem of adjustment. She assists the student to acquire 
1Ibid. 
2 
Shirley A. Hamrin, Counseling Adolescents (Chicago, 1950), p. 185. 
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sufficient understanding of himself and of his environment to be able to 
utilize the educational, cultural and social opportunities of the school and 
the community. 
Many problems contribute to maladjustment among students. Froehlich 
says that 
Pupils come to the counselors for many and varied reasons. 
Some have purely personal and confidential problems which they wish 
to discuss with an older person whom they have come to trust. 
Others are interested in getting help in preparing a course of 
study for their school years. Still others want help in securing 
a job best suited to their abilities. 
Working with students who are attempting to adjust to the school, to 
others, to self and to the future makes the counselor's duties manifold. 
The Counseling program of the Spencer Senior High School was organized 
in 1949 with the counselor as the coordinator of the guidance program. She 
met with the professional requirements of the State of Georgia, having re¬ 
ceived the Master of Guidance and Personnel Administration degree and having 
completed basic courses in Tests and Measurements, Educational and Vocational 
Guidance, Clinical, Abnormal and Applied Psychology, Persainel Administration, 
Mental Hygiene, Fundamentals of a Guidance Program and Analysis of the 
Individual.^ 
The Counselor in the School 
Scope of the Counseling Program. -The guidance program of the Spencer 
Senior High School embodied Educational, Vocational and Personal-Social 
services to individuals and groups. The personal-social aspects of the counse¬ 
lor's services implied the use of an understanding of human behavior. 
Clifford Froehlich, Guidance Services in Smaller Schools (New York, 1949), 
pp. 1-2, 
2 
M. D. Collins, M. D. Mobley and R. D. Pulliam, "Georgia State Plan for 
Vocational Education" (Atlanta, Georgia, State Department of Vocational 
Education, 1952), Sec. VII, pp. 10-11. (Mimeographed.) 
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The Counselor and the Principal» -The principal of Spencer Senior High 
School, with the responsibility of the administration and supervision of 
the entire school program, requested the appointment of a counselor to the 
faculty. Realizing that the success of a guidance program depended upon the 
cooperation of the entire faculty, orientation to the counselor in the 
guidance program was begun at a faculty meeting, at which time the counselor, 
who was already a menber of the staff, was presented in her new role. Her 
qualifications were given together with an explanation of the scope of the 
services to be offered and the part that the individual teacher was expected 
to play in the guidance program as it related to the counselor.^ Regarding 
the inportance of good rapport between the counselor and the individual 
teacher depending upon a sound understanding and appreciation of the guidance 
program Culbert states that: ?,In order that the teachers may have a proper 
conception of the (counselor's) work and utilize her services to the best 
advantage, the nature of her aims and something of her professional experi- 
2 
ence should be made clear to them...." 
The counselor-teacher was at first allotted two out of the seven school 
periods daily for individual counseling to seniors on vocational, educational 
and personal problems. Group guidance was extended to other classes whenever 
the time allotted would permit. The counseling time was increased to three 
periods in 1951 and to six periods in 1953. Thus, the counselor, at the 
time of this study, devoted three periods daily to counseling services in 
1952-1953, and six periods daily in 1953-54. 
At the time that this study was made, the principal was an active member 
of the guidance program. He met once a week with the counselor to discuss 
^"Interview with Mr. C. W. DuVaul (Principal, Spencer Senior High School, 
November 14, 1954). 
^Jane F. Culbert, The Visiting Teacher at Work (New York, 1929), p. 93. 
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the problems under consideration. He was, therefore, familiar with all 
problems referred to the counselor, as well as with the diagnosis and treat¬ 
ment aspects of the problems. Morris emphasizes the fact that: 
Although the quality of the school guidance program depends on 
every member of the staff, the principal is in a strategic position. 
No other variable in the situation has the same relationship to the 
overall program as does the quality of his leadership. His interest 
and knowledge can "spark" the latent power waiting to be expressed 
in constructive and wholesome activity.1 
It was decided in an initial conference between the counselor and the 
principal that students were to be referred directly to the counselor by the 
teachers. The counselor was to handle minor emergency disciplinary in¬ 
fractions, without recourse to the principal but problems of a serious nature, 
were to be called to his attention by the counselor immediately. Culbert 
believes that: 
It is important that from the very beginning there should be 
a clear and definite understanding of the way in which cases are 
to be referred to the (counselor)...it is a decided advantage to 
have cases reported directly to the (counselor) by the classroom 
teachers. Under this plan the (counselor) will more readily gain 
first hand information regarding the child, and the teachers will 
be more inclined to refer problems to her at an early stage and 
to discuss them frankly with her... 
Since it is important that the principal know what children 
are under the (counselor's) care, it is suggested that the cases 
be referred directly to the (counselor) and that before she 
accepts them the principal give his approval.2 
The Guidance Site. -At the time of this study, the counselor's office was 
located in the administrative wing, adjoining the principal's office. The 
counselor's office, a large, comfortable room, provided adequate space for 
students to refer to the complete files of college catalogues, and to browse 
through the literature provided for in a student and teacher's reference 
Glynn Morris, Practical Guidance Methods for Principals and Teachers 
(New York, 1952), p. 246. 
2 
Jane F. Culbert, op. clt., p. 87. 
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pamphlet rack called "Tips for Teen Agers." The office allowed for uninter¬ 
rupted privacy, as a waiting space was provided for students outside the 
administrative wing as well as in the Secretary's office. Telephone facili¬ 
ties were provided through the secretary's office. 
The Counselor and the Guidance Committee. -It was evident, that to ensure 
the favorable adjustment of the student to all his difficulties in and out 
of school, a comprehensive plan of guidance would have to be formulated that 
would permeate the entire school program. To facilitate this, a Guidance 
Committee with the counselor as Director was organized in 1952. Other members 
of the Guidance Committee were the Deans of Eoys and Girls and three faculty 
members. The duties of the committee were focused around the orientation of 
new students, the planning of social activities and other recreational pro¬ 
gramming; the other duties included the sponsoring of the Public Health pro¬ 
gram within the school, the Home Room Guidance program, and Career Day for 
seniors, which is a joint project of the senior class and the counselor. 
Rothney clarifies how the success of a counseling program depends upon 
the successful functioning of a guidance committee; 
If counseling is to be effective, all the acitivities and 
personal functions in an institution must be coordinated and in¬ 
tegrated. This can best be accomplished through a department 
under the direction of a well trained counselor.^ 
The Counselor and the Faculty. -Appreciative of the fact that the initi¬ 
ation and implementation of the guidance program depended upon the individual 
teacher, the counselor met with the entire faculty at the beginning of each 
school year to discuss the guidance program and to seek suggestions from the 
faculty regarding its inprovement. An outline of the Purposes of a Guidance 
1 
John W. M. Rothney and Bert A. Roens, Counseling the Individual Student 
(New York, 1949), p. 19. 
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Program was given each teacher together with a suggested Anecdotal form of 
record keeping. The testing program, which was supervised, administered and 
scored by the counselor was another point of interest in the discussion be¬ 
tween teachers and counselor. The counselor interpreted the testing program 
to teachers individually. 
Since cases referred to the counselor involved some problem originating 
in the school setting, the counselor stressed the importance of the teachers 
keeping some record of manifestations of maladjustment occurring in class¬ 
rooms, and within the school as a whole, as a background for the understanding 
of the problems motivating the behavior which were being referred to her. 
...many emotional and social problems will be revealed or identi¬ 
fied by the anecdotal type of record. This is a method of recording 
the teacher's observations, impressions, hunches and facts about 
students other than those exhibited or hidden in the teacher's grades 
....many case data cannot be interpreted except in terms of total 
personality and adjustment of the individual....teachers who observe 
students in the classroom, in the home room, and on the playground 
have a splendid opportunity to see many types of behavior which the 
personnel worker (counselor) can never see, since the latter is in¬ 
terviewed in a rather artificial situation in which the student does 
not always exhibit a true and representative part of his normal be¬ 
havior. The teacher sometimes sees him in a different light, and, 
therefore, can contribute data significant for diagnosis. 
The Counselor and the Group Guidance with Students Frogram. -A vitalizing 
part of the orientation program of new students depended on the 9th grade 
homeroom teachers, who introduced the students to the cumulative folder, which 
is begun in the Freshman year or 9th grade. The counselor met with the 9th 
grade homeroom teachers during the pre-planning week of school, to discuss 
the contents of the folder consisting of a Student Guide Book, a Personality 
Report Sheet, Check List for Students, and Health cards. The Check List for 
Students and the Guide Book were given to each new student, by the 9th grade 
1 
E. G. Ivilliamson, op. cit., pp. 156-157. 
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homeroom teachers or by other homeroom teachers, in the event that the 
student was a transfer student and in a higher grade than the 9th. The 
Guide Book was an aid in orienting the students to the school plant and to 
the rules and regulations of the school. The Check List was administered, 
by the 9th grade homeroom teachers and other homeroom teachers during the 
first week of school. The Check List is believed by Fick^ to be a quick 
and economical method of preparing the counselor for an interview with the 
student as the instrument permits the student to indicate problems, of which 
he is aware and wishes to disclose. 
The counselor as co-ordinator of the Group Guidance program for the en¬ 
tire school, disseminated information to all homeroom teachers, to assist in 
the planning of the daily thirty minute group guidance period for students. 
Three of the five weekly periods were in the nature of homeroom guidance, 
the responsibility of the homeroom teachers. Literature consisting of books, 
pamphlets and outlines for group discussion, which was to be carried on in 
the homeroom originated from the guidance committee. This information per¬ 
tained to the social-personal adjustment of students. 
The explanation of the importance of the counselor in the area of home¬ 
room guidance as given by Wrenn is that: 
From the administrative point of view, it should be understood 
that successful group guidance will result only if the staff re¬ 
sponsible for homeroom or other group guidance is given assistance 
in the planning of the programming. This is the duty of the princi¬ 
pal or of the chairman of the guidance committee in the school or 
system. The provision of materials, access to diagnostic materials 
and specialized counselors, and the allotment of adequate time in the 
weekly schedule a discussion of pertinent problems by the students. 
not the teacher, will go far in producing an awareness upon their 
part of the necessity for careful planning and will lead to normal 
1 
Reul L. Fick, "A Valuable Approach in Counseling" Occupations (March, 
1952), pp. 410-412. 
16 
counseling situations. Better school morale and a more balanced 
personality development should also result from a student dis¬ 
cussion of vital individual and school problems.1 
As an aid to the teachers and club advisors in the preparation of the two 
weekly, thirty minute chapel programs, the counselor secured guest speakers, 
audio-visual information for boys, girls, and mixed groups, and was guest 
speaker whenever her services were requested. 
The fear of the unknown is a source of discomfort both to students and 
adults. Starting in a new school poses a problem of adjustment to a complex¬ 
ity of new situations for freshmen and transfer students. To assist in this 
adjustment, the counselor, aided by the Student Council, of which she is 
advisor, planned Freshmen Orientation Week. She met with the freshmen and 
transfer students at the beginning of the school year, to welcome them and 
to explain the school rules, procedures and her services. The Student Guide 
Book, an orientation tool, was given each student and a question period was 
provided, which enabled he r to further clarify the guidance program. A 
tour of the building followed the group meeting. On the subject of group 
orientation experiences Froehlich writes: 
Orientation programs should reach all students in new school 
situations. It is not enough to plan an orientation program for 
freshmen. The transfer student is as much in need of assistance 
...... as the freshmen. 
...our stores make the freshmen go to school alone, and many 
feel alone for a long time. They have fears, too. It is common 
for new students to fear the teacher, to be afraid of not finding 
their way around the building and to fear the upper classmen. 
Problems of getting adjusted to the new school are not confined to 
the shy or the less intelligent students. They are common pro¬ 
blems, and it is for this reason that group methods are effective 
means of dealing with them...^ 
^C. Gilbert Wrenn, Reinhard G. Hein and Shirley Pratt, op. cit.. p. 1 
^Clifford Froehlich, op. cit.. p. 81. 
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The Counselor and the Visiting Teacher. -As problems of school attend¬ 
ance were an integral part of the counselor’s duties, it was natural that 
she held frequent conferences with the Visiting Teacher. Problems of ir- 
regualr attendance were referred, by the counselor, to the Visiting Teacher, 
as all records of absences were sent to her office daily by the homeroom 
teachers. The Visiting Teacher, sometimes, had previous knowledge of pupil’s 
home and family relationships, which were of value to the counselor in 
diagnosing some of the problems presented to her. 
The Counselor and the Coordinator of Distributive Education. -The ultimate 
goal of the high school program is placement, either in another school, on 
a job, or in the home. The Distributive Education course, an accredited 
course, is one of the tools in guidance. A vocational try-out experience and 
a laboratory course in industry necessitated the services of the counselor 
and the coordinator of Distributive Education. The course was open to 
eleventh and twelfth grade students, at least sixteen years of age, who were 
approved by the counselor. Other students, at least sixteen years of age, 
who were referred by homeroom teachers, or who applied to the counselor 
personally, were considered on the basis of their economic need. Regular con¬ 
ferences were held by the counselor and the coordinator to discuss the 
student’s adjustment to the program of concurrent school and work. The counse¬ 
lor determined, with the assistance of the coordinator,the vocational maturity 
of the students indicating a desire for work-study.1 
The Counselor and the Librarian. -Students, with their limited experience, 
are often confused as to a vocation. To acquaint them with the various 
1 
Interview with Mr. J. H. Smith, Coordinator, Distributive Education 
(Spencer Senior High School, December 1, 1954). 
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vocations, and the educational and professional requirements pertaining to 
them, the counselor, assisted by the Librarian, kept a current Guidance Voca¬ 
tional Series in the Library. 
The Counselor and Special Services. -The School Health Program is a 
valuable adjunct in relating the physical well being of the child to his total 
adjustment. The Astoric Plan was initiated by the Muscogee County Health 
Department in 1953, in which the classroom teacher was the key person, for the 
detection of physical defects and deviations from normal health. The school 
health nurse, dentist and physician were a part of the School Health Team. 
All students, who were referred to these specialists, were first given written 
approval, by the counselor. The school nurse reported back tc the counselor 
on cases referred. Referrals were sometimes made through the guidance office 
to the Muscogee County Health Department psychologist. At the time of this 
study, the Health Department employed the services of a psychiatrist, who was 
practicing in Columbus. 
The School Health Manual gave as one of the aims and services of the 
school health program: 
The school health program is to help the teacher to be more 
sensitive in recognizing mental health problems, in addition to 
children with physical difficulties. There are children with 
emotional problems who do not get along with others....our com¬ 
munity at the present time does not have adequate treatment 
facilities for children who are emotionally upset. We do, how¬ 
ever, have a psychologist employed full time by the health 
department.! 
The Counselor and the Parent. -As a means of interpreting the counseling 
services to the parents and orientating them to the guidance program in 
general, the guidance committee sponsored Family Nigh and Open House Day, 
1 
Muscogee County Health Department, "School Health Program Manual" 
(Columbus, Georgia, 1953), p. 43. (Mimeographed.) 
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which included, together with a planned program, a talk by the counselor on 
the subject of the school's guidance program, and a tour of the building. 
The counselor further interpreted the program in home visitations to discuss 
with parents, their children's maladjustments at school, and in interviews 
with parents at school, regarding problems of student's adjustments. The 
P.T.A. was another aid used in the process of interpretation. The Farent- 
Education Committee, a P.T.A. branch, of which the counselor was chairman, 
instituted an investigation of "Juke-Joints", the after school haunt of many 
of the adolescents, suspected of contributing to their delinquency. A "clean¬ 
up" drive of juvenile delinquency breeding spots was a result of this 
investigation. 
Individual Counseling of Students. -Individual counseling involves a 
face-to-face relationship designed to help a student gain self awareness and 
to promote self direction. The interview is the heart of the counseling pro¬ 
cess. Counseling should be centered on the individual-in-his environment,"' 
The counselor held individual interviews with senior students, during 
the second semester to guide them in adjusting schedules to meet graduation 
requirements as it was her duty to check all credits for graduation. She 
provided vocational, educational and occupational information to the seniors 
to assist them in making vocational and educational choices of schools, in 
the event that they were continuing their education after graduation, and to 
direct those who were not continuing school into occupations suitable to their 
abilities and interests. 
Although individual counseling for 9th, 10th, and 11th grade students 
was not provided for in the guidance program, continued appraisal of these 
^uth Strang, Counseling Technics in College and Secondary School (rev. 
ed.; New York, 1949), p. 15. 
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students' abilities, interests and capacities was ascertained in semi-annual 
group conferences. Individual counseling usually followed these conferences. 
Students were referred to her for or requested counseling interviews per¬ 
taining to educational, vocational, occupational, and personal problems. The 
counselor interviewed students who were failing in more than one subject; 
adjusted students schedules in accordance with their abilities, interests, 
aptitudes and needs; talked to students who needed counseling because of 
attendance problems; interviewed all potential "drop-outs"; gave mental and 
vocational interest tests to individual students needing them; and counseled 
on problems of health, recreation and personal matters. 
CHAPTER III 
PROBLEMS NECESSITATING REFERRAL TO THE COUNSELOR 
Problems are catholic and are not limited to any age group. The problems 
of childhood are exchanged for the problems of adolescence and subsequently 
for those of adulthood. Problems, as a rule do not come singly, nor is the 
resultant behavior necessarily simple. Hamrin^ states that occasionally 
there is some instance of behavior that can be traced to some specific prob¬ 
lem, but that more often problems manifest themselves in complex behavior. 
In identifying the student's problems Darley relates 
...the counselor cannot expect to find all students conforming 
to any general rank order of frequency of difficulties. It is, 
furthermore, characteristic that students usually have more than 
one problem. On the average, in several studies it was found that 
each student had from 3 to 5 specific difficulties or problems, 
for which a small amount or a great amount of help was necessary.... 
Analysis and Interpretation of Data. -Examination of Table 1 shows that 
teacher referrals ranked highest, accounting for 82 or 63.1 per cent of 130 
referrals for the period of this study, September, 1952-June, 1954. 
There was no systematic method of referral provided for in the guidance 
program. The teachers, sometimes referred the students directly to the 
counselor, and at other times, sent them alone or in the company of another 
student to verbalize the referral themselves. Occasionally, the students were 
sent, with a note, which explained the nature of the difficulty. 
Following in order of frequency of referral from the teacher referrals 
are: Student referral, numbered 25 or 19.3 per cent of the total; Other was 
^"Shirley A. Kamrin, op. cit., p. 265 
2 
John G. Darley, Testing and Counseling in the High-School Guidance 
Program (Chicago, 1943), p. 140. 
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TABLE 1 
SOURCES OF REFERRAL OF STUDENTS TO THE COUNSELOR 
CF SFENCER SENIOR HIGH SCHOOL 
SEPTEMBER, 1952 - JUNE, 1954 
Referred By Students 
Total Boys Girls 
Total  130 28 102 




Parent 9 2 7 
Student 25 8 17 
Agency 2 2 
Other 10 2 8 
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source of referral for 9 or 7.7 per cent of the totalj Parents accounted for 
9 or 6.9 per cent of the total referrals; Principal and Agency represented 
2 referrals each or 1.5 per cent each of the total referrals. 
Behavior difficulties are considered as symtomatic manifestations of 
maladjustment and a child’s social conduct as his overt reaction to his envi¬ 
ronment. His interactions with his family, school, neighborhood, and play 
groups, as well as his reactions to his own life experiences will determine 
his sociability. His social adaptability will be determined by the degree to 
which he is of the shy, timid, or withdrawn personality, the aggressive or 
submissive type, or to his sensitivity to, acceptance of, or conformity to 
public opinion. The causes of behavior maladjustments fall into three classes 
but with overlapping and complicating networks of cross-relationships. The 
first are physical, sensory, and nervous conditions. The second lies in the 
temperaments and emotions of children, and the third deals with the social 
and environmental forces acting upon the child.'1' 
In a discussion of the Basis for Behavior, Baker subsequently writes: 
There may be an heredity basis for the outgoing and ingoing 
tendencies. It is noticeable among babies that some are quiet 
while others are always making noises. Which trend the indivi¬ 
dual will follow, however, probably depends much more on the 
later influences of his environment. His early success or fail¬ 
ure determines how much he expresses himself later. His early 
physical health gives him the amount of energy necessary to 
exert himself. Early encouragement from his parents and sib¬ 
lings and companions tends to set his habits of expression. If 
he is frequently punished for his blunders or for his protests 
against dissatisfactions, he may develop inhibiting fears which 
drive him inward. To be rejected by parents and siblings may 
cause him to brood over his lack of love and to seek his 
happiness in daydreams.2 
1 
Harry J, Baker and Virginia Graphagen, The Diagnosis and Treatment of 
Behavior-Froblem Children (New York, 1936), pp. 6-8. 
2Ibid., pp. 215-216. 
TABLE 2 
REASON FOR REFERRAL TO THE COUNSELOR OF SPENCER SENIOR HIGH SCHOOL 
SEPTEMBER, 1952 - JUNE, 1954 
REASON TOTAL 
BOYS GIRLS 





100.0 28 100.0 102 100,0 
Scholarship Difficulties 12 9.2 4 14.3 8 7.9 
Adverse Home Conditions 11 8.4 1 3.6 10 9.9 
Behavior Difficulties 81 62.3 20 71.4 61 59.8 
Health and Physical Disabilities 7 5.4 - - 7 6.9 
Sexual Difficulties 10 7.7 - - 10 9.9 
Leaving School 2 1.5 - - 2 1.9 
Unusual Personality Traits 4 3.1 2 7.1 2 1.9 
Special Attendance Problem 1 0.8 - - 1 0.9 
Problems of Recreation - - - - - - 
Problems of Social Relationship 1 0.8 - - 1 0.9 
Problems of School Relationship 1 0.8 1 3.6 - - 
Employment Adjustment - - - - - - 
TABLE 3 
BEHAVIOR DIFFICULTIES OF STUDENTS REFERRED TO THE COUNSELOR 
OF SPENCER SENIOR HIGH SCHOOL, SEPTEMBER, 1952 - JUNE, 1954 
Maladjustments due to Students 
Total Boys Girls 
Total  81 20 61 
Troublesome conduct  15 5 10 
Truancy  6 - 6 
Lying  1 1 - 
Quarrelling  11 - 11 
Stealing  7 2 5 
Class Cutting  8 3 5 
Conflict with 
parents  1 1 , . 
friends.     2 — 2 
teachers  17 6 11 
Overt defiance of authority  3 1 2 
Sleeping in class  - - - 
Social aggressiveness  10 1 9 
Timidity  - - - 
Inadequate participation in 
extra curricular activities.... Ml 
Selecting student activities in 
line with interests and 
abilities.     - - - 
25 
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Examination of Tables 2 and 3, showing reasons for referral by Sex and 
Nature of Naiadjustment, indicated that Behavior difficulties accounted for 
81 or 62.3 per cent of the 13C referrals inade during the period studied. 
Twenty or 71.4 per cent of the boys referred presented behavior difficulties 
as compared with 61 or 59.8 per cent of the girls referred. Health and 
Physical Disabilities were referral reasons for 7 or 6,9 per cent of the girls. 
There was no referral for boys in this category. Sexual Difficulties were 
referral reasons for 10 or 9.9 per cent of the girls as compared to none for 
boys. Adverse Home Conditions accounted for 10 or 9.8 per cent of the -girls 
referred as compared to 1 or 3.6 of the boys. Scholarship Difficulties com¬ 
prised 8 or 7.8 per cent of the girls referred and 4 or 14.4 per cent of the 
boys. Leaving School and Unusual Personality Traits were each represented by 
2 or 1.9 per cent of the girls referred. Unusual Personality Traits consti¬ 
tuted 2 or 7.1 per cent of the total boys referred. There was no referral 
for boys in the Leaving School category. Special Attendance Problems and 
Problems of Social Relationship were referral reasons for 1 each or 0.9 per 
cent each of the girls referred as compared with no referrals for boys in 
these categories. Problems of School Relationship was referral reason for 1 
boy or 3.6 per cent of the total boys referred with no referral in ithis 
category being made for girls. There were no referrals made in the categories 
of Problems of Recreation or Employment Adjustment. 
Difficulty in Scholarship might be due to several reasons other than the 
usually accepted reasons of "lack of ability", and "ineffective study habits." 
Certain distractions prevent maximum learning. These may include unwholesome 
recreations, worries about family and social relations, transfer from one 
school to another, school experience interrupted by health or physical dis¬ 
ability, fear of a school situation, fear of parental reaction to the student's 
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grades, unfavorable comparison with siblings or other students, adolescent 
revolt against adult regulations and restrictions, and emotional disturbances 
in the student. 
The family is the primary socializing unit as it is in the family that we 
form our ideas of the outside world. The inter-familial relationships will 
determine the individual’s ability to adjust or not adjust his attitudes, 
biases and prejudices. A student who is secure in his family relationships 
does not have as much trouble adjusting to the problems of adolescence, as one 
who is handicapped because of Adverse Home Conditions such as: family disorgani¬ 
zation due to divorce, separation, or death of one or both parents, feelings 
of indifference toward the student by parents or guardians, disharmony in the 
home, family taboos against dancing, movies, etc., rigid insistence of parents 
on implicit obedience, lack of social status in ths community, the need to 
live up to a "good" family reputation, and poor health of one or more of the 
members of the family. Families who are unable to offer children the harmoni¬ 
ous home life basic to emotional security are usually unable to provide housing 
in desirable neighborhoods. The combination of these factors often leads to 
symptomatic manifestations of maladjustment. 
Childhood diseases may indirectly result in attitudes and habits of an 
undesirable nature. Over-dependence may be one of the results of the attention 
given a child during a very serious illness or during a series of illnesses. 
The child may have found these attentions so pleasurable that he wishes his 
teacher to act as a mother substitute and gratify him with her undivided 
attention. He may resort to any type of behavior which will bring him the 
attention that he desires. A child who has been in an accident may have diffi¬ 
culty in adjusting to the rigidity of school life, as he sometimes, because of 
the oversolicitude of his parents and relatives, gets an inflated idea of his 
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importance. He oftimes finds, upon returning to school, that he is unable to 
accept the role of just "another student" to the teacher. Children do not 
like difference. The boy or girl, who varies noticeably from the group, with 
which he is associated, because of a physical difference of size, is insecure 
in his social relationships, as he does not have a sense of belonging. The 
student who is too different is likely to be rejected and isolated by the 
group. 
Sexual Difficulties, sometimes called Sexual Delinquency, is considered as 
an expression of the disturbed conditions of today’s living. Adolescent sex 
play and experimentation usually occur as results of inappropriate sex infor¬ 
mation, inadequate wholesome recreation, inadequate parental supervision, in¬ 
security in familial relationships, and increased opportunities for sexual 
laxity due to family disorganization. With increased association between the 
sexes occuring during the high school period, it is understandable that there 
will be an increasing desire for experimentation. This is partly due to the 
upsurgance of sexual life occuring during adolescence. Parents expect adoles¬ 
cents to be good even though they are oftimes given opportunities for unre¬ 
stricted intimacies. This places too great a burden upon adolescents, who are 
not emotionally mature enough to handle the problem of aroused sexuality. 
The degree to which a student deviates from the norm of the trait3, which 
socialize human beings, determines whether or not the trait is an unusual 
personality trait. Normal society is divided into persons, who tend either 
toward introversion or extroversion. There are introverted personalities who tend 
to deviate from the norm and to withdraw from reality. They may repress their 
normal impulses, feelings and desires and seek fulfillment by day or night 
dreaming or both. They may repulse friendship, resist teasing, be suspicious, 
resent others, and may become generally antisocial. There are, on the other 
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hand, introverted personalities who may compensate for their repressions by 
aggressive behavior. These students are probably better adjusted to the world 
than the ingoing type. They make friends easily and need companionship at all 
times. They are likely to be too noisy and to take too much initiative which 
may cause them to clash with their teachers and classmates. 
Leaving school, special attendance problems, problems of social and school 
relationships, employment adjustment and problems of recreation are usually 
outgrowths of the problems mentioned above. It was therefore, of interest to 
note that these categories were 7-10th in order of frequency of referral with 
no referral having been made in the last two categories. 
An analysis of the 13 contributory factors to Behavior Difficulties listed 
in the Schedule follows: Troublesome conduct accounted for 25 per cent of the 
20 boys referred as compared with 16,4 per cent of the 61 girls referred. 
Truancy was referral reason for 9.8 per cent of the girls as compared to none 
for boys. Conflict with teachers was referral reason for 30.0 per cent of 
the boys and 18 per cent of the girls. Class cutting followed with 15.0 per 
cent of the boys and 8.2 per cent of the girls. Stealing was referral reason 
for 10.0 per cent of the girls and 8.2 per cent of the boys. Lying, conflict 
with parents, overt defiance of authority, and social aggressiveness were re¬ 
presented as referral reason for 5.0 in each category for boys as compared to 
none in these categories for girls. Quarreling was referral reason for 18,0 
per cent of the total girls referred. There was no referral for boys in this 
category. Conflict with friends comprised 3.3 per cent of the total girls 
referred without a referral being made for boys due to this reason. There was 
no referral made because of sleeping in class, inadequate participation in 
extra-curricular activities or selecting student activities in line with 
interests and abilities 
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Occasional troublesome conduct may be 8 normal problem in the process of 
growing up. Conflict with teachers and parents, together with general overt 
defiance of authority during this period of development is considered as normal 
adolescent reaction to adult supervision and restrictions. Class-cutting may 
be occasioned by fear and anxiety caused by a success in classroom subjects, 
lack of understanding between the student and the teacher, and a feeling of re¬ 
jection by classmates. These factors may also result in truancy. Other causes 
of Truancy may be the unconscious working out of hostility toward parents or 
teachers, or both, inability to make up classroom work because of long absences 
due to sickness, inadequate orientation to a new school situation, and the 
general forcing of a child into a situation for which he is net fitted. 
Stealing and lying are sometimes the results of inadequate recreation. 
They are usually the results of a feeling of rejection and need for love. 
Social aggressiveness may be an indication of an intense need for a sense 
of belonging. Inadequate participation in extra-curricular activities may 
be occasioned by lack of time for recreational activities due to employment 
after school, introversion, rejection by school mates, parental taboos and 
physical disabilities. 
Quarrelling and fighting are generally caused by frustration and lowering 
of the self-feelings. Students have many desires and plans, which, because 
of not being socially acceptable, they cannot carry to fulfillment. These de¬ 
sires when repressed cause feelings of resentment and anger. This anger and 
resentment is sometimes expressed in quarrelling and fighting. Failure to gain 
desired recognition causes a lowering of the self-feelings. Anger over this 
failure is usually projected to others, the resultant of which is sometimes ex¬ 
pressed in overt acts of fighting and general quarrelsome behavior. Sleeping 
in class may be the result of an attempt to escape a painful reality situation 
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occurring at home or at school, inadequate sleep due to work or recreational 
activities or general physical disability. It was noted that no referrals 
were made because students slept in class. 
If the early developmental period of the adolescent has been satisfactory 
he will have a healthy ego, sufficient to enable him to face reality and to 
handle conflicting situations constructively. If, on the other hand, the child 
has not been secure in his early development, he will enter adolescence as a shy 
personality with a tendency to retreat into timidity or isolation, and to avoid 
inter-personal relationships. Interestingly, there was no referral made to 
the counselor because of timidity or withdrawal. 
Adolescence i3 thought of as a transition period between childhood and 
adulthood. Adolescents are neither children nor adults. They are at a period 
in their lives, when nearing maturity physically and mentally, they are being 
treated somewhat as adults and are encountering adult problems and assuming 
adult responsibilities. Adolescence is characterized by the emergence of in¬ 
terest in the opposite sex, occasioned by sexual maturity. Social acceptance 
during this period will depend on the accumulationcf social skills. Another 
necessary orientation will necessitate a modification of personal ideals and 
beliefs. Another area of adjustment involves planning for the future and the 
development of confidence and self-reliance. The early years of adolescence 
are therefore ones of great conflict and confusion. 
An examination of Tables 4 and 5> indicating referrals to the counselor 
by Grade, Age and Sex revealed that the greatest concentration of the 130 re¬ 
ferrals were at age 15 and in grade 10. Forty-nine of the total referrals 
were from grade 10; 42 from grade 9; 19 from grade 11; and, 20 from grade 12. 
Thirty-seven of the 130 students referred were 15 years old; 29-16 years; 
27-17 years; 19-14 years; 2-20 years and 1 each in the 19 and 21 year old 
groups. 
TABLE 4 
REFERRALS TO THE COUNSELOR OF SPENCER SENIOR HIGH SCHOOL 
SEPTEMBER, 1952-JUNE, 1954, BY GRADE AND SEX 
Grade 9 Grade 10 Grade 11 Grade 12 Grand 
Reason Referred Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Total 
Total 12 30 42 8 41 49 6 13 19 2 18 20 130 
Scholarship Difficulties 1 1 2 1 4 5 2 
*1 
Jm 3 2 2 12 
Adverse Home Conditions - 2 2 - 4 4 - 2 2 1 2 3 11 
Behavior Difficulties 11 22 33 6 24 30 3 8 - 10 10 81 
Health and Fhysical Difficulties - 2 2 - 3 3 - l 1 - 1 1 7 
Sexual Difficulties - 1 1 - 5 5 - 2 2 - 2 2 10 
Leaving School - 1 1 - - - - - - - 1 1 2 
Unusual Personality Traits - 1 1 1 - 1 l 1 2 - - -- 4 
Special Attendance Problem - - - - 1 1 - - - - - - 1 
Problems of Recreation - - - - - - - - - - - - - 
Problems of Social Relationships - - - - - - - 1 1 - - 1 
Problems of School Relationships - - - - - - - - - 1 - 1 1 
Employment Adjustment - - - — - — — — — — - - 
TABLE 5 
REFERRALS TO THE COUNSELOR OF SPENCER SENIOR HIGH SCHOOL 
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Total .... 2 17 19 5 32 37 8 21 29 1C 17 27 3 11 14 — 1 1 — 2 2 - 1 1 130 
Scholarship Difficulties — 1 4 5 1 1 2 2 3 5 12 
Adverse Home Conditions - - - - 2 9 - 2 2 - 4 4 1 1 2 - 1 L 11 
Behavior Difficulties 2 11 13 3 21 24 7 12 19 7 8 15 1 8 9 1 1 81 
Health and Physical Difficulties 2 2 - 1 1 - - - - 1 1 - 1 1 - - - - 2 2 - - - 7 
Sexual Difficulties - 3 3 - •X 3 - 1 1 - 2 2 - 1 1 - - - - - - - - 10 
Unusual Personality Traits 1 1 1 - 1 - 1 1 1 - 1 - - - - - - - - - - 4 
Special Attendance Problem 1 
Problems of Recreation 
Problems of Social Relationships 1 
1 
Problems of School Relationships 1 
Leaving School - - - - 1 1 — 1 L - — — — — - — — — — — — • 2 





The adolescent is an unstable individual due to the many problems in¬ 
volved during this period of his development. His problems of adjustment in¬ 
clude physical, psycho-social, educational and vocational. A student in his 
early and middle teens has not attained the maturity to handle his problems 
constructively. It is therefore natural, that the concentration of problems 
will occur during the first two years of the high school, while the student is 
becoming orientated to a new school situation. The emotional and physical 
organization of adolescents at this time does not fit them to adapt readily to 
unfamiliar situations. As the adolescent develops physically and emotionally, 
his problems lessen somewhat and he becomes more secure in the school and 
general social relationships. A student who has passed his middle teens is 
usually better able to adapt to circumstances than formerly. 
As the generally accepted age and grade placement for adolescents is age 
14-15, grade 9; 15-16, grade 10; 16-17, grade llj 17-16, grade 12; the referrals 
followed the normal trend of age and grade with respect to adolescent 
problems. 
CHAPTER IV 
DIRECT SERVICES TO STUDENTS 
Behavior Difficulties accounted for 81 or 62.3 per cent of the total re¬ 
ferrals made to the counselor. Conflict -with teachers was the major source 
of the Behavior Difficulties of all the boys referred. An example of this 
type of maladjustment is that of Tom. 
Case I 
Tom, 15, was brought to the office by Mr. J., his science teacher, 
who said that he would not put up with Tom's behavior any longer, 
Tom was disrespectful, inattentive in class and was not doing his 
best work. He constantly disrupted the class to the annoyance of 
Mr. J* by speaking out whenever he chose to, disagreeing with the 
students and Mr. J. on scientific discussions or anything else. Mr. 
J. had talked with other teachers about Tom and had found that he 
did the same thing in all of his classes. 
Tom, an attractive, well dressed boy, smiled throughout Mr. J's 
recital of his offenses. He later summarized his feelings of the 
accusations with "oh, it wasn't that bad. Mr. J just doesn’t under¬ 
stand me. I don't mean any harm." 
The counselor learned from Tom that he was the third of eleven 
children. Both his mother and father were ill and hospitalized. 
His oldest sister, 23, was caring for the family with financial 
assistance from the Department of Public Welfare. Tom's father had 
broken his hip on a Public Works job two years ago and had been in 
a cast for over a year. He was recuperating at home when he fell 
down the steps and broke his arm and had been in the hospital for 
three weeks prior to Tom's referral to the counselor. Tom talked 
freely about his home situation and stressed his love for him mother 
when he said that he would do anything to get his mother home from 
the T. B. hospital where she had been for three months. He visited 
her whenever he could by riding the free bus provided for those who 
did not have sufficient money to provide transportation to the 
sanitarium. 
An examination of Tom's school record and interviews with his 
teachers revealed that Tom was in the upper third of all his classes. 
He was an accomplished pianist with aspirations toward owning his 
own band. He was considered by all his teachers to be unusually 
mature for a boy his age, but, all agreed that he was a source of 
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trouble when it came to his behavior in class. He always 
wanted to be seen. He was known to be very popular with girls 
and preferred their company to boys. 
A home visit and a talk with his older sister substantiated 
Tom's story. The family was merely existing on the Public 
Assistance grant. Tom refused to contribute any of his pay from 
his regular afterschool job to the household budget but spent it 
all on clothing for himself, Tom,according to his sister, had 
always wanted to be the center of attention at home and was al¬ 
ways fighting with his younger brothers. He was active in church 
work and was the director of the Junior Choir of his church. 
Subsequent interviews with Tom revealed that he was ashamed of his 
family and that he wished that someone with money would adopt him. 
The counselor, feeling that Tom was in need of more recognition 
than he was getting, talked to the music teacher who agreed to 
try Tom as the pianist for the chorus. Tom was seen regularly by 
the counselor and was told that he would have to learn to respect 
the authority of the teachers and to abide by the rules of the 
class if he wanted the men in his band to respect him. His be¬ 
havior improved somewhat but he would occasionally be referred to 
the counselor for some offense. This did not seem to bother him 
as he considered the counselor's office as his special domain. 
Tom's conflict with his teachers was probably a manifestation of his 
strong desire for the attention and approval that he did not receive at 
home. His overidentification with his mother and rivalry with his siblings 
seemed to be expressed in his preference for female company and in his con¬ 
stant fighting with his younger brothers. Tom was able to sublimate his 
feeling of rejection in his music and the appointment as the pianist for the 
chorus gave him both recognition that he needed and a chance to further work 
out his feelings. The counselor, with her attentiveness to his freely given 
explanations of his behavior, was possibly a mother substitute, who pro¬ 
vided the attention that his own mother was unable to give him. 
Representative of another type of Behavior Difficulty that comprised 8.6 
per cent of the students referred in this category is that of Zoe, 
Case II 
Zoe, 15, in the 10th grade, was referred by a teacher, who came 
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to the office to ask the counselor to talk to Zoe. Zoe had 
been reported by a student as stealing fifty cents from a 
purse that had been left on the desk while the student was at 
the board, Zoe had denied the theft although students seated 
near her had seen her take the money. The teacher had talked 
to Zoe to no avail as she had weepingly denied taking the money. 
The class period had ended soon after the accusation and the 
teacher had allowed Zoe to leave the classroom, Zoe had never 
given any trouble before and was an average student. She was 
active in the extra-curricular activities of the school, being 
a member of the basketball team and a member of the cheering 
squad of the school, Zoe was not a popular girl with her school¬ 
mates and usually went alone. 
The counselor’s interview with Zoe's homeroom teacher revealed 
that Zoe had been accused of stealing before but that no proof 
had been found, Zoe's teachers had never reported her for any 
misdemeanor and the homeroom teacher thought her to be a nice girl, 
but lonesome, 
Zoe, when sent for, wept profusely and denied the accusation of 
the student saying that no one liked her and that they were all 
trying to frame up on her. Inquiry into Zoe's home situation re¬ 
vealed that Zoe was the oldest of two children. Her mother and 
father Lad been apart for as long as Zoe could remember and as her 
mother was seldom at home, the responsibility of her sister, 13* 
had always fallen to her. Zoe did not feel that her mother cared 
anything about them as she did not return home until late although 
she got off at seven o'clock. 
Efforts to contact the mother were of no avail although the counse¬ 
lor visited the home after the mother's working hours and wrote 
her several letters asking that am appointment be given her to 
visit the home or for the mother to come to school. 
The counselor thought that Zoe would be happier if she had friends 
at school and suggested that she join one of the Home Making clubs 
where she would have to work on projects with other girls. Zoe 
joined a club but soon dropped out of school and was reported as 
living with a soldier. Efforts to contact her were fruitless. 
A thorough understanding and appreciation of the parent's attitudes toward 
the child are, as every case worker knows, important prerequisites to the 
establishment of cordial relations with them. One must be prepared for the 
discouragement and oversensitiveness which emotional tie-ups with the child 
and closeness to the problem inevitably put in the way of their seeing things 
clearly....^" Zoe did not feel loved and reached out for money which to her 
Ijane F. Culbert, op, cit., p. 47. 
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probably meant security and an assurance of love. Besides being able to buy 
things that she did not have, the money mi^it have compensated for the de¬ 
privation of the freedom of youth which she had never had due to her responsi¬ 
bility in having to care for her sister. Her running away from homeand 
living with a soldier was representative of her turning to a substitute for 
the father who had deserted the family when she was small. Such circumstances 
as a broken home and desertion by a parent are of enormous consequence. Nor 
does a parent literally have to desert the child in order to make the child 
feel deserted. The parent who is indifferent, for example, preoccupied with 
his own wishes, and cavalier toward the child's demands produces the same 
feeling of abandonment and lack of value-a feeling which will last the child 
his life long.-*- 
Sexual Difficulties was fourth in order of frequency of referral to the 
counselor. Typical of an example of many inter-acting problems resulting 
in the referral is that of a despondent student who sought help of the 
counselor. 
Case III 
Rita, 14, a ninth grade student, hesitantly entered the counselor's 
office and asked if she could talk to her. She asked the counse¬ 
lor if she would talk to one of the boys in the school to see if 
she could get him to marry her as she was pregnant. The counselor 
found upon talking with her that she had come to school that day 
to withdraw from school as she could not conceal her pregnancy any 
longer. She said that her mother had only discovered her pregnancy 
the night before and had told her that she would have nothing fur¬ 
ther to do with her as she had disgraced her (the mother). Rita 
was the oldest child by a former marriage. Her mother and father 
had divorced and both remarried. Her mother had three children by 
the present marriage. Her father's wife had several children by 
her former marriage, Rita, however, had an aunt who was interested 
in her and hoped to go to live with her if the boy would not marry 
her. 
Marynia F. Faraham, M.D., The Adolescent (New York, 1951), p. 149. 
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An interview with the boy revealed that he was aware of Rita's 
condition but did not intend to marry her. A letter requesting 
an interview with Rita's mother went unanswered. The boy's 
mother came in to talk to the counselor when the boy was ex¬ 
pelled from school in accordance with the school's policy. She 
did not wish her son to marry as he was only 17 and was unable 
to care for a wife. 
Rita's aunt, when contacted by the counselor, willingly went to 
the mother and offered to have Rita come to live with her and 
to take care of both Rita and the expected baby. 
No further contacts were had with Rita or the boy as there was no 
provision in the counseling program for a follow-up. 
Sexual delinquency is an expression of the disturbed conditions of today's 
living. It is ofttimes the result of the absence of appropriate sex infor¬ 
mation. Rita's parents' preoccupation with their new families probably gave 
her too much freedom with little chaperonage. Rita's search for the love 
that she thought she was being denied resulted in the sexual experimentation 
which resulted in her pregnancy. No better off is the child who is faced 
with the problem of a forbidden and unresolved longing left over from infancy. 
This is a circumstance that lies behind a great deal of the forbidden sexual 
activity of adolescent girls and is the cause of many illegitimate 
pregnancies... .^ 
The sudden Scholarship Difficulty of an 11th grade boy was an example of 
inter-locking problems that often confront adolescents. 
Case IV 
Jim was referred by his homeroom teacher, who had become alarmed 
over his grades for the six-week period that had just ended. She 
had noticed that Jim, though seventeen, had recently started 
going around with freshmen boys. Although Jim was usually very 
quiet, he had become very boisterous lately. His teacher did not 
want Jim to lose the good chance he had of winning one of the 
scholarships, when he became a senior. He had never before missed 




The counselor sent for Jim and learned that he had expected to 
get poor grades this time as he had not studied. He knew that 
he could make it up on the next report card. Upon inquiring 
as to why he could not study, Jim divulged that his father had 
recently died and that he was at loose ends. His sister dropped 
out of school before the death of his father and had moved to 
another city. He was lonesome at home with his grandmother, who 
had lived with them since his mother's death, when he was four 
years old. His grandmother worked and he had to do all of the 
things that his father had done around the house now. 
The counselor, realizing thatthis was normal adolescent behavior, 
talked to the Principal and the Dean of Boys about Jim. They, 
in turn, kept in close contact with him until his graduation the 
following year, giving him the male contact that he so badly 
missed. His grades improved and he was graduated with honors. 
Regression to the past, generally to a state of childish dependence, is 
always forced upon the individual by frustrating circumstances....^ Jim's 
association with boys below his age group seemed indicative of his anxiety 
over his father's death and the subsequent responsibilities he would have to 
assume. His identification with male teachers, who understood his unreadi¬ 
ness to deal with adult responsibilities, and the counselor's acceptance of 
his temporary low grades gave him the psychological support necessary for him 
to make a satisfactory adjustment. 
Adverse Home Conditions represented 9.8 per cent of the referrals of 
girls and 8.4 per cent of the total referrals. Typical of the referrals of 
students in this category was that of Dess, a senior. 
Case V 
Dess, 17, came to the office to ask the counselor to talk to her 
cousin, with whom she lived. She was most unhappy at home as 
there was a constant quarrel between them as to what she could 
and could not do. Dess had never known her parents, who had been 
killed in an automobile accident when she was a baby. Her aunt 
had reared both her and her cousin, the breadwinner in the family. 
He was old fashioned. She wasn't allowed to get an afternoon job 
to help buy her clothes, although he was not able to dress her as 
Charlotte Towle, Common Human Needs (New York, 1953), p. 33. 
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other girls. Though, only 27, he wanted to treat her as if 
she were still a little girl. Her aunt agreed with her when they 
were alone but always took his side when in his presence. She 
was not allowed to go anywhere except to church. 
The counselor upon visiting the home found that the family lived 
simply but comfortably. She talked to both Dess' aunt and 
cousin and was able to get them to understand Dess' desire to 
help herself by working and to point out to them the necessity 
for Dess to have recreational contacts with other boys and girls. 
They agreed to allow Dess to take an afternoon job and to attend 
affairs sponsored by the school but would not consider the dances 
that some of the girls in the neighborhood attended. This 
arrangement was satisfactory to Dess. 
Many parents are unwilling for a child to prove that he can take care of 
himself. Dess' normal, adolescent striving for independence was understood 
and finally approved when counselor interpreted her desires as normal be¬ 
havior to her parents. Parents, sometimes, approve of independence as the 
end result but seem unable to approve of the inevitable steps. They ofttimes 
feel that children will be faced with sexual impulses with which they are un¬ 
able to cope if they work or have outside recreation.^ Dess' desire for 
recreation was normal for a girl of her age. Her counsin's declination to 
allow her social identification with her class and school-mates was a source 
of considerable anxiety to her. 
The extent to which Unusual Personality Traits and Physical Condition re¬ 
sulted in the final nervous breakdown of a student was illustrated in the 
case of Don. The complexity of his problems required the services of a psychi¬ 
atrist over a period of a year before he gave evidence that he was able to 
continue with his education. 
Case VI 
Don, 15, a 10th grade student, was referred by his science teacher, 
who excitedly came in the office saying that she thought Don was 
losing his mind. He had thrown the class into panic, when he walked 
1Ibid.. pp. 282-285. 
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to the front of the class, saying that he wanted to teach the 
class as the teacher did not know what she was talking about. 
He then started to berate the students, saying that they were 
sinful and were all going to die terrible deaths for the way 
that they had been treating him. The teacher had succeeded in 
getting Don to sit down and had come for the counselor. The 
counselor found Don sitting in his seat smiling with satis¬ 
faction. She asked him to come to the office for a chat. He 
accompanied her and later told her that he disliked all of the 
teachers as well as the students as they did not like him be¬ 
cause he was the smartest boy in the school. He became excited, 
alternately yelling and crying. His father, who had been called 
came and took him home. 
The counselor, upon visiting the home, after school, found that 
Don had been acting peculiarly, but little attention had been 
paid to him, as he was always a bit "queer." He had been a 
quiet baby and little boy and seldom had anything to do with his 
eight sisters and brothers. Don had been put to bed, after re¬ 
ceiving a good lecture about his "foolishness" by his father. 
Don's mother said that his father was a stem man, who ruled with 
an iron hand. The children were not allowed any freedom of 
action or thought. Don had been a sickly child but his father 
had little patience with weakness of any kind as he was a robust 
man and thought his children should be the same. She confided 
that one of the girls had run away from home because of her 
father's sternness and that the oldest son lived in a distant city 
and refused to visit them. She had not seen him in five years and 
constantly grieved because of this. Don's mother did not think 
that any of her children were happy but said that she feared to 
cross her husband on any matter. The counselor asked that Don be 
kept at home for a few days until she could send the school nurse 
to visit. 
Interviews with Don's teachers and examination of his school 
records revealed that Don had made timid overtures of friendship 
to students who repulsed him probably because of his physical 
deformity. Don had a malshaped body. He did not participate in 
any of the school activities and did not belong to any clubs. 
Don was above average in scholastic achievement and had indicated 
on his Check List that he wanted help in making friends. The 
Visiting Teacher, when contacted said that she had known of Don 
in elementary school as being a lonesome, timid child, frequently 
absent because of illness. She had talked to his father, a pros¬ 
perous business man, in an effort to get him to get expert medical 
attention for the boy as she had felt that his deformity, the 
result of a fall, when he was a baby, could possibly be corrected. 
The nurse, who later visited the family was able to persuade Don's 
father to allow him to b e examined by an Orthopedic specialist 
connected with the Health Department. He was later referred to the 
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Psychiatrist, then connected with the Mental Health Division 
of the Health Department, who recommended that Don discontinue 
school until he could receive treatment. Don's father co¬ 
operated throughout the year's psychiatric treatment, after 
which Don was able to return to school. He was to remain in 
school for a year, after which he was to have a series of 
operations to correct his deformity. Don’s adjustment was much 
improved after his return to school. He visited the counselor's 
office to talk to her about his plans for the future, which 
included college and a teaching career. 
The counselor's recognition of Don's problem as needing the services of 
specialists and the use of available community resources expedited the be¬ 
ginning of a series of treatments necessary for his adjustment. Don's drive 
for recognition from his father and school-mates and their subsequent re¬ 
jection probably was the cause of his over-compensation in attempting to 
receive the hipest grades and to be the best student. His humiliation from 
his previous overtures of friendship, and fear of further overtures caused 
him to be shy and withdrawn. His intense insecurity was more than he could 
cope with and he collapsed emotionally. Earlier recognition of Don's 
symptoms of maladjustment would have allowed for treatment in time to prevent 
the emotional collapse resulting from anxiety. 
The correlation between frequent absences and school achievement is demon¬ 
strated in the case of an 18 year old girl in the 10th grade. 
Case VII 
Tena had been reported to the counselor as a chronic absentee. 
The Visiting Teacher had been unable to find her at home. The 
counselor wrote her a letter asking her to come to the school to 
discuss the natter. Tena came to school the next day saying 
that she was glad that the counselor had written to her as she 
really wanted to attend school but didn't see the point as she 
would never be able to pass in Algebra and Biology. She didn't 
understand the subjects and always failed in them. She was 
afraid to recite when she did know as she always got nervous. 
She did not want the students to laugh at her anymore. 
The counselor discovered that Tena was very good in Home Making, 
particularly sewing and cooking. A change in schedule was 
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effected allowing Tena to drop both Algebra II and Biology as 
neither was necessary for graduation. Tena was allowed to 
take additional courses in sewing and cooking. She dropped 
out of school at the end of the year to take a job in domestic 
service. Her mother was financially unable to keep her in 
school longer. 
The readjustment of Tena's schedule in line with her interests and mental 
ability resulted in her completing two years of high school. Her realistic 
understanding of her own problem and the counselor’s acceptance of it made 
her last year in school a satisfactory one. There exists a relationship be¬ 
tween attendance and achievement.^ Fear of failure in Algebra and Biology 
and a sense of unworthiness because of her lack of understanding of these 
subjects caused Tena’s continued absences. Her problem was representative of 
nuntoers of adolescents whoare discovered, from time to time, to be having 
2 
trouble because of fear attached to some aspect of the school situation. 
Strained family relations caused a senior girl to express a desire to 
"get out on her own" and to be referred to the counselor because she was 
Leaving School. 
Case VIII 
Rita was sent to the counselor's office by her homeroom teacher 
as she had come to school that day to withdraw from school. Rita 
was known to the counselor through her affiliation with the Student 
Council and was well liked by both students and teachers. She 
was an average student, active in all the school affairs. Rita's 
mother, a widow, was active in P.T.A. affairs and seemed interested 
in Rita's completing her high school course. The counselor had 
talked to Rita about her after graduation plans and knew that she 
planned to study Beauty Culture after graduation. 
Rita was reluctant in discussing her desire to withdraw from school. 
She only said that her mother did not want her to attend school 
any longer and that she was going to stop school, get a job and 
move away from home. She added that she and her mother had had a 
^■Ruth Strang, Behavior and Background of Students in College and 
Secondary School (2nd. ed.; New York, 1937)» p. 61. 
2 
Shirley A. Hamrin, op. cit., p. 205. 
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"fuss." The counselor persuaded her to reconsider withdrawing 
until she could talk to her mother. 
An interview at the home with Rita's mother revealed that Rita 
had been sent to school to withdraw as her mother refused to 
support an ungrateful and disobedient girl. The mother thought 
that she had done well to keep a 19 year old girl in school on 
her meager pay and to dress Rita as well as the other girls. 
She had discovered, upon returning from her mill job where she 
worked all night that Rita had spent the night away from home. 
She had gone to a dance with some girls and had not returned 
home although she knew that no one would bother her as relatives 
lived in the duplex next door. Rita expressed herself at this 
point saying that she was tired of living alone at home all 
night. 
The counselor was able to effect an adjustment between the 
mother and daughter by discussing Rita's possible fears and lone¬ 
someness in being left alone at night. This situation was 
remedied by a cousin, also a senior, agreeing to stay at the 
home with Rita at night. 
Weekly interviews were held with Rita until her graduation. The 
counselor and Rita discussed her responsibility in the home 
situation and the effect of her behavior to her standing in the 
community. Rita agreed that she would find it hard to retain 
the respect of her friends if she continued to act as she had and 
evidently had a better relationship with her mother as no further 
complaint was heard from home. 
There is a type of delinquent that is designated as an "incorrigible 
minor". ...these youngsters often refuse to pay the least attention to 
family regulations. They will for instance, stay away from home all night.,.. 
Youngsters of this sort are suffering from extreme deprivation^.... Rita had 
been left alone for a period of years. She had been deprived of the companion¬ 
ship of her father, through death, and of her mother through the necessity of 
her having to work at night. Her behavior was symptomatic of anxiety and 
also an expression of adolescent revolt against regulations and adult 
restrictions. 
A girl's reaction to an early traumatic experience caused her to be un¬ 
happy in her Social Relationships. 
Marynia F. Famham, M.D., op. cit., p. 153. 
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Case IX 
Dora, 16, a 10th grade student, was referred to the counselor by 
the Dean of girls, Dora was unable to get along with anyone in 
her class because of her hostile attitude and was open in her re¬ 
marks that she did not like anyone. She appeared to be jealous 
of her twin and often made cutting remarks about her. Dora was 
known not to get along with any of her teachers and to dislike 
school in general. 
Dora, a fraternal twin, was not as attractive as her sister. She 
told the counselor that she did not like teachers as they did not 
like her. She did not mind the counselor talking to them about 
her as she knew what they would say. She was a bad egg and didn't 
care. Dora was hostile in her attitude and appeared to be 
generally miserable, 
A home visit revealed the family to be living in a sub-standard 
neighborhood. The mother reported that Dora's father had died 
when the twins were three, leaving her with them and an older boy 
to support. She had remarried and had later separated. Dora 
had an unpleasant experience when she was ten. She had been 
caught experimenting in sex with a neighborhood boy and had been 
drug home through the street by the little boy's mother who had 
loudly proclaimed Dora as the guilty culprit, Dora's mother 
whipped her. Prior to that experience she had been a happy child 
but afterward thought that her mother loved the other children 
more than she did her. She had occasionally stayed out all night 
and had come home drunk several times. The mother did not seem 
disturbed about this behavior. She said that she did not know 
what to do with Dora and mentioned that the other girl did not 
give her any trouble. She spoke fondly of her oldest child who 
was away in the arrry and who supported the family. She casually 
mentioned that Dora had stolen whiskey as a child and implied 
that she had once sold it to supplement her income. 
Dora's mother moved to a housing unit at the suggestion of the 
counselor who felt that an environmental change might help Dora 
forget the childhood experience. Regular interviews with ^ora, 
however, did not effect a change in attitude. Although she 
attended classes more often, she showed that she held students 
and teachers in contempt. She did not appear to trust anyone. 
Her sister, who appeared to love Dora dearly, visited the counse¬ 
lor's office regularly to report on Dora's conduct at home. 
She often reported that Dora had stayed out all night or had been 
drunk. Dora had never attended school after these drinking bouts. 
The counselor's attempts to interest Dora in club activities were 
unsuccessful. Dora attended school irregularly until the end of 
the school year and did not return to school the following term. 
Severe punishment and humiliations...cause a child to harbor feelings of 
revenge. He wishes to get even with the person who humiliated him... He 
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may identify other people with that same person and wish to get even with 
them too.... 
Dora’s constant anxiety resulting from the traumatic experience in early 
childhood was probably due to a feeling of rejection on the part of her 
mother. The mother's indifferent attitude did not suggest that she had been 
sympathetic or understanding of the little girl’s behavior. The humiliation 
suffered from the public exposal of her to the entire neighborhood caused her 
to project her anger and hostility to everyone because she felt that they 
knew about the incident and were condemning her. She was unable to love her 
sister or to accept her love as she was reminded by her mother that the sister 
did not give trouble thereby causing rivalry. Dora had never discussed the 
experience and was thereby denied very necessary catharsis. Since the problem 
was so deep rooted a referral to either a Family Agency for intense case work 
services, or to the Mental Health Division of the Fublic Health Department, 
which at that particular period was able to give psychiatric services, was 
indicated. 
A problem of School Relationship was easily adjusted when a senior boy was 
referred to the counselor. 
Case X 
John, 18, was referred to the counselor by the Principal. He had 
been to the principal's office to report that he had been secret¬ 
ly married for three months to one of the previous year's gradu¬ 
ates. He feared that the news would eventually reach the school 
and knowing the policy regarding married students, had come to with¬ 
draw before he was expelled. He stated that he had been offered 
a good job and planned to rent a small apartment and to purchase 
some furniture. 
The counselor discovered in talking to John that he planned to 
attend the Off Campus Center, a junior college, located in Columbus, 
as soon as he could find a way to complete his high school train¬ 
ing. He would be able to work and attend college at night. He 
hoped to win a promotion on the job with advanced training. His 
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wife was enrolled as a student nurse at the local hospital and 
was sure she could obtain employment there after graduation as 
there was a shortage of nurses. 
The counselor helped John to select a school that offered 
correspondence courses. He was graduated from the correspond¬ 
ence course the following year and enrolled at the Off Campus 
Center. He came back to the school to report his progress. 
John's realistic appraisal of the situation and the constructive plan that 
he had to offer only needed a minimum of assistance from the counselor. 
An examination of Table 6 showed that 64 of the 130 referral problems were 
resolved. Of the total referrals, 44 received sustained treatment. Four of 
the total students referrals were referred to the Health Department. Eighteen 
of the total referrals were closed because the students either dropped out 
of school or were graduated. 
TABLE 6 
DISPOSITION OF THE REFERRALS TO THE COUNSELOR OF 
SPENCER SENIOR HIGH SCHOOL, SEPTEMBER, 1952-JUNE, 1954 
Disposition Referrals 
Total  130 
Problem resolved.  64 
Sustained treatment,  44- 
Case referred elsewhere 4 
Client unable to accept services  - 
Closed...   IB 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The concept of Guidance is predicated on the belief that every individual 
has worth and has the right to develop to the limits of his capacity. Guid¬ 
ance embraces every feature of the school's organization from scheduling of 
classes to techniques of teaching. The teacher is the central figure in 
Guidance, for it is in the classroom that the student manifests his interests, 
reveals his talents and crystallizes his attitudes. In fulfulling his guid¬ 
ance role, the teacher needs the support of certain individuals, who serve 
as resource people for both teachers and students to turn to regarding the 
problem of student adjustment. To fill this need, the school ha3 made counsel¬ 
ing a part of the educative process and the Counselor, a resource person, to 
whom both teachers and students turn for guidance in student adjustment to 
vocational, educational and personal problems. 
In order to correlate personality factors with educational and vocational 
adjustment, a counselor-teacher was appointed to the faculty of Spencer 
Senior High School in 1949» In an effort to establish rapport between the 
counselor and the faculty, the principal initiated a brief program of faculty 
orientation, wherein, the purposes and scope of the Guidance Program were 
topics for discussion in faculty meetings. The program, at first, only em¬ 
braced the senior class, but, gradually grew to include all of the high 
school classes. The counselor, however, taught one class during the school 
year 1953-1954. Realizing that the counselor would not be able to operate within 
the scope of the program effectively, due to limited time and multiplicity of 
duties, a Guidance Committee was organized to assist her in formulating a 
program that would permeate the entire school program. 
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The approach to any new situation is accompanied by a feeling of inse¬ 
curity motivated by fear. Although not a panacea for all adjustment problems 
of students, orientation is a preventative measure, aimed to prevent malad¬ 
justments. The Guidance Committee's orientation plan included Freshmen 
Orientation Week, semi-annual meetings with the counselor and the 10th and 11th 
grades and Career Day for Seniors. Tools used in the orientation process 
were: The School Guide Book, Personality Rating Sheet, Check List for Students, 
and a Home Room Frogram discussion outline. A further tool, the testing pro¬ 
gram, included mental and vocational interest tests, administered by the counselor. 
Information regarding the above was disseminated in group guidance activities 
with students. 
Personal counseling was accorded any student, referred to the counselor, 
or, who requested this service. Each senior student was scheduled for an 
individual counseling interview. 
Parent orientation was accomplished through the media of Family Night, 
Open House for parents and guardians of freshmen girls and boys, and the 
P.T.A. Home visitations were made, and interviews with parents were held at 
school, in an effort to interpret to them the relationship between the problems 
of the child at school and the home. 
The services of the Visiting Teacher were used by the counselor to supple¬ 
ment information, pertaining to problems of students known to both. The 
Coordinator of Distributive Education and the counselor worked together to 
facilitate the placement of students in a laboratory course in Industry, a 
work-study course, included in the curriculum. 
The Public Health Department furnished specialists who coordinated the 
school health program with the educational purposes of the school. An attempt 
was made to correlate the physical aspects of the students' adjustments with 
their educational and emotional adjustments. 
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There was no systematic method of referral or record keeping. The 
teachers did not keep an anecdotal form of record and usually referred the 
students personally by bringing them to the counselor’s office. Teacher re¬ 
ferrals ranked highest and were followed in order of frequency by: Student, 
Other, Parents, Principal, and Agency. 
Conflict with teachers, expressions of defiance of adult authority, 
characteristic of adolescents, ranked highest of the Behavior Difficulties 
referred to the counselor, with General Troublesome Conduct and Quarreling, 
other manifestations of adolescence, following in order of frequency. 
Maladjustments occurred in a greater percentage of concentration among 
the total number of boys referred than among girls. Age 15 and Grade 10 were 
indicated as the sources of most frequent maladjustments. 
Adolescent overt reaction to conflicting situations resulting in referrals 
to the counselor, were motivated by anxieties, occasioned by feelings of in¬ 
security due to: sibling rivalry, family disorganization resulting from 
divorce, separation, feelings of insecurity, illegitimate pregnancies, fear 
of a school situation, and to the normal adolescent, struggle for in¬ 
dependence. 
In reflection of the above summation, the writer arrived at the following 
conclusions : 
First, the guidance program of Spencer Senior High School, although broad 
in scope, does not provide sufficient time for the counselor to perform as 
efficiently as she possibly could if she were free of her teaching assignment. 
Second, every student would benefit from at least one scheduled counsel¬ 
ing interview per year. 
Third, student progress was hampered by emotional factors which prevented 
maximum growth. Increased staffing in the guidance department would allow 
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for individual counseling of all students. The employment of a trained 
School Social Worker would strengthen the psycho-social aspects of the guid¬ 
ance program. 
Fourth, in keeping with the national tendency to increase teachers under¬ 
standing of their students, theory in human groxfth and development seemed 
indicated. As many of the problems, referred to the counselor, were not unique 
to adolescence, understanding of human growth and development, seemed indicated 
at all levels of the educative process. 
Fifth, further use of the Mental Health Division of the Health Department, 
and an exploration of the services of the Family Service Agency, as available 
community resources, with personnel trained in the treatment of deeply rooted 
emotional disturbances, was indicated. 
Sixth, the importance of case recording, as a means of collectif and 
interpreting data cannot be overemphasized. A systematic method of referral, 
employing the anecdotal form of recording by homeroom and classroom teachers, 
and the use of the case record by the counselor, would provide a cumulative 
record. This record could be used in the evaluation of the guidance program 
by administration. A periodic evaluation of the student’s strengths and weak¬ 
nesses could then be made by the counselor. In addition, a case record 
facilitates a counselor's rendering most efficient services to students. 
Seventh, in spite of the commendable treatment record in the study of the 
130 cases referred to the counselor, the problem was resolved in 64 of the 
referrals, sustained in 44, referred elsewhere in 4, and closed in 18, one 
has reason to be concerned about the limited number of referrals, in view of 
the fact that the enrollment of Spencer Senior High School was approximately 
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I G H SCHOOL 
BOOK 
1953 
C. W. DuVAUL, PRINCIPAL 
HISTORY 
Spencer High School welcomes you back for another year of study. 
For twenty-two years this institution has served the educational 
needs of the youth of our community, Spencer High School was named 
in honor of Mr, William H, Spencer who for fifty years headed Negro 
education in Columbus 
Your school is an "A" rated institution, being accredited by the 
state of Georgia and the Southern Association of Secondary Schools 
and Colleges, 
SCHOOL SONG 
All hail! to old Spencer 
Thy colors green and gold 
Stand as a symbol of our love untold   
All haili to old Spencer 
To thee we'll e’er be true 
All haili All haili 
All haili to old Spencer 
Thy beauty do we see 
Here on the highway strength and peace shall be 
All haili to old Spencer 
We'll sing our praise to thee 
In trials and victory 
All Haili All haili 
All haili to old Spencer 
Thy sons and daughters true 
Stand now as over to fight and die for you   
We pledge our faith anew 
To guard and protect you 
All Haili All Haili 
WHO'S WHO ON THE CAMPUS 
Mr. C. W. DuVaul  
Mr. B. F. Lawton  
Mrs. A. I. Fowlkes . . . 
Dr. E. A. Bryant . . . 
Mrs. L. M. Strickland 
Principal 
. Dean of Boys 
. . Dean of Girls 
. . . School Physician 
. . . . Visiting Teacher 
Miss E. A. Mack  
Miss L. B. Benjamin . . . . 
Mrs. L. S. Terry  
Mr. G. E. Pope  
Mr. Odis Spencer. . . 
Mr. Oscar Stanback. 
Miss W. M. Isbell 
Counselor 
• Librarian 
. . Director of Music 
. . . Director of Athletics 
. . . . Coach of Boys 
. . . . . Coach of Boys 
 Coach of Girls 
Miss E. A. Davis  
Mrs. Blanche Baldwin . . 
Mr. Leon Brown . . 
Miss E. B. Dent. 
Mr. 0. Stanback 
Director of P.T.A. 
. President of P.T.A. 
Bandmaster 
. Registrar 
. . First Aid 
Mrs. Mozella Van Arsdale 
Mrs. Alice Bishop 
Secretary to the Principal 
Manager of Cafeteria 
ORGANIZATIONS 
Every student is invited to take part in some extra-curricular 
activity* The following organizations are open to you: 
Science Club Vigilantes Committee 
English Club Dramatic Club 
Tri-Hi-Y French Club 
Boy Scouts Chorus 
New Homemakers of America (Girls) Glee Club 
Junior Red Cross Camera Club 
National Honor Society Girl Scouts 
Hi-Y 








T i o school 
h SPEHISCO s u 
e r 
PAPER 
SCHOOL COLORS : GREEN and GOLD 





All boys MUST enroll in a vocation. 
Clothing 




Provision is being made for individual counseling. All students who 
have problems of an educational, personal, or vocational nature may see 
the counselor in her office to the north side of the stage in the CHAPEL. 
GRADING SYSTEM 




F   -   below 70 (Failure) 
PHYSICAL FLANT 
For your convenience the following is an outlay of the entire building 
and annex: 
FIRST FLOOR ROOM NUMBERS 
Library 
Principal's Office 
First Aid Room 
Auditorium (Study Hall) 
Boys' Rest Room (South) 
Girls' Rest Room (North) 
Electric drinking fountain 







(North end of building inside 
of side entrance) 
(South end of building between 
masonary and auto-mechanic shops) 
Counseling Room — On stage 
NORTH WING SOUTH WING 
Girls' Vocational Department 
Foods Lab. 102 
Care of Textiles 103 
Clothing Lab. 104 
CAFETERIA 
Boys' Vocational Department 
Brick Masonry 107 
Carpentry 108 
Auto-Mechanics 109 















Lounge for women teachers 
Lounge for men teachers 





Offices of Distributive Education and the Band Master 
RULES CUSTOMS and TRADITIONS 
For any smooth running organization, certain rules and regulations are 
necessary. Please note these carefully: 
School opens 8:30 A. M. Closes 4:00 P. M. 
All students are expected to be ON TIME. 
All tardy students must secure an admit from the office before reporting 
to class. 
All students who are absent are required to bring WRITTEN STATEMENTS from 
parents stating the cause of absence. These MUST be signed by the principal 
before 8:30 A.M. 
No student is allowed to leave the campus at any time without being 
properly excused by the principal. 
Student coming and going to school will please refrain from trespassing 
through the railroads' yard. This is UNLAWFUL! 
Each student is requested to pay $1.00 at the 
beginning of the school term for the 
School Paper. 
SMOKING IS PROHIBITED 
It is unlawful to bring knives or any other deadly weapon on the campus. 
USE OF THE TELEPHONE 
Telephones are not to be used by students except by special permission. 
KEEPING THE HAILS CLEARED 
All students must be in class, in shop, or in study hall each period during 
the day other than recess. 
Students will remain on the campus or in the cafeteria at recess. 
During rainy weather students will remain in their classrooms upon 
leaving the cafeteria. 
IN THE CAFETERIA 
The cafeteria serves wholesome food reasonably priced. 
NO FOOD IS TO BE TAKEN OUT OF THE CAFETERIA 
All lunches brought from home MUST be eaten in the cafeteria. 
Students are expected to be QUIET and observe simple rules of etiquette 
while eating. 
IN PASSING THROUGH THE HALLS CLASSES WILL KEEP TO THE RIGHT, WALK SINGLE 
FILE AMD PASS QUIETLY AND QUICKLY 
PURPOSES OF A GUIDANCE PROGRAM 
1. To help students improve their personal qualities to the extent that they 
are friendly, courteous, cooperative, and trustworthy. 
2. To aid students in selecting suitable vocationa and in determining their 
own capacities and limitations for those vocations. 
3. To develop in students effective expressional ability through voluntary 
participation in discussion groups or forums. 
4. To aid teachers in understanding and helping students. 
5. To help students see the inportance of a strong, healthy body, 
6. To help the student form right habits of work and conduct and develop 
high ideals of behavior living. 
7. To provide opportunities, curricular and extra-curricular, by means of 
which the student may discover and develop interests which will provide 
enjoyment and recreation, thus making life more worthwhile to him. 
I. Organization 




c. Certain number of teachers 
(1) . Special teachers 
(2) . Deans of boys and girls 
(3) . Departmental heads 
2. Counselors must be trained 
B. The Faculty 
All facility members participate actively in various ways 
to carry out the objectives of the program 
C. The Students 
Orientation to the program 
a. By the classroom teacher 
b. By the homeroom teacher 
c. By counselors 
II. Student Froblems Studied 
III. Testing Program 
A. Purpose 
To be used as a supplement in obtaining information for the 
overall guidance of students 













Each student has at least one interview with the counselor 
during the year 
VI. Follow-up Program after Graduation 
Questions that should be answered by anyone contemplating a guidance 
program in the school. 
1. (a) What is the educational philosophy of the school? 
(b) Has an attempt ever been made to think through this philosophy 
and put it into words? 
2. (a) What is the trsining of the teachers? 
(b) Have they had many courses and experiences in dealing with 
individual pupil, or have they not yet been awakened to the possibilities in 
this area? 
(c) Do they in their subject classes tie up their teaching with 
the interests, aptitudes, and needs of their pupils? 
(d) Do they have effective means of obtaining and recording facts 
about all the pupils who meet them? 
(e) How many teachers seem to see the child as a whole personality 
and not merely an an intellect? 
3. (a) Does the school have a library and, if so, how is it equipped 
for personal service? 
(b) Are the materials for both pupils and teachers well classified 
and organized for their use? 
4. What special non-teaching full-time or part-time personnel function¬ 
aries, such as counselors, deans, psychologists, and visiting teachers, are 
employed by the school? 
5. (a) What is the attitude of the supervisor toward the members of 
the staff? 
(b) Do teachers consider him a friend and go to him frequently on 
their initiative for advice and suggestions, or do they visit his office 
only on call? 
(c) Is the supervision cooperative, demoncratic, and creative or 
it it of the type in which the supervisor only visits the classes and tells 
the teachers where their weaknesses and points of strength lie? 
6. What tests are given, in what grades are they given, and who has 
charge of this work? 
7. (a) What pupil-record system is in vogue, who has charge of it, and 
who has access to it? 
(b) Is it kept up-to-date? 
(c) Is it efficiently administered, and is it used by those persons 
who are expected to use it? 
8. (a) What techniques are in operation for tying the school to the 
home? 
(b) How does the Parent-Teacher Association or other organizations 
function in this relationship? 
(c) What is the method of reporting the pupil's progress to parents? 
(d) Do teachers visit the hemes of their pupils? 
(e) How are parent brought into the school? 
(f) Does this relationship function in the guidance program? 
9. Is a well-organized homeroom program in operation? 
-17- 
CHECK LIST FOR STUDENT 
Please give each item careful consideration before answering it 
and check or -write in your own honest opinions or judgements based 
on your own thinking, 
(This information which you give cannot 
in any way affect your grades or standing 
in school.) 
PUPIL'S NAME  
I. General Information 
Check (X) or fill in the items which apply to you. 
1* Boy  Girl Age Grade  
2. Name of School  
3. Do you live -with both parents?  
With Mother?  
With Father?  
With Guardian?  
Other Situation?  
It. How many cider brothers have you?   
Younger Brothers?     
Older Sisters?   
Younger Sisters?  
How many of your brothers and sisters are now living 
at home?  
How many relatives other than y our parents, brothers 
and sisters are living in your home?  
Do you have boarders in your home?  
If so} are they men ir women and how; many?  
5. Do you assist writh home duties?    
-18. 
6. Do you receive a regular allowance?  
7» Do you work for pay outside your home? ^ 
. If so, how many hours per week? \  
How much pay do you earn per week?  
8. Is your father employed?  
Unemployed?   
Retired?   
If employed, what is his present occupation?  
9. Is your mother employed?  
If so, what is her present occupation? 
10. In what vocation are you interested? 
1st. Choice  
2nd. Choice  
3rd. Choice  
11. List any hobbies or interests which you especially 
enjoy, (a) (b) (c)  
(d ) (e ) (f )  
12. Hew much home study do you average per school day?  
13. Are you often absent from school?  
If so, check or write in below the reason. 
 1. Illness of self 
 2. Illness of others in the family. 
 3. Duties at home. 
U. Work (outside of home) 
 5. Transportation difficulties 




lh. Are you interested in football?  
BASKETBALL?  
TRACK?  
CHORUS   
BAND?  
1V!hat extra-curricula activities are you interested in 





16. List in oirder ways in which you would like to spend 
your leisure time. 
1.     
2.   
3. „  
17» Check any of the following in which you would like to 
have help. 
 1. Making friends 
  2. Getting along well with others 
 3» Etiquette and social conduct (Introductions, 
letter writing) 
  ii. Social Dancing ) 
 5. How to talk interesting and easy 
  6. Development of good sportmanship 
 7. Personal attractiveness 
  8. The human body and how it functions 
 9. Sex education 
10. How to study 
  11. How to use the library 
-20- 
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  12, How to buy wisely 
13. How to use art in your daily life 
(in your home, room, dress, etc.) 
18. Would you like special help in any subject? (For example) 
Spelling  
English  
Social Studies   
Reading      
Chemistry  
19. List the ways in which you would like to take a more active 
part in your school life* 
1.   
2.  
3.   
U. _ 
20. Religion: Catholic  
Protestant ____________ 
What Church?  
Name and address of Spiritual advisor  
21. What magazine do you read regularly? 1. 
2. 
 3. 
Occasionally    1. 
 t 2. 
3. 
-21- 
23. What books have you read in the past thirty days? 
1. 
  2. 
3. 




25* Briefly make any remarks that are outstanding in your 
mind that might have been left out. 
Signa txire 
Grade t » *< 
PERSONALITY RECORD 
(Confidential) 
PERSONAL CHARACTERISTICS CF 
Last Nasae Eîrst Naas Middle Name 
SotUJOl, r 3 A e a O ?OVn UT 0^X»^rt_- -?A'’e*A,>«94>»»«A«ÿ«->«?pceA fcVv'tai©.-' 9 c* .; ^ a ja ■ - 
1, SERIOUSNESS 
OF PURPOSE Purposeless Vacillating Potential Self-directed Purposefu 
INDUSTRY 






Prepares assigned work Seeks additional word 
3. INI ATIVE 
Seldom Initiates Conform Varies with conditions 
-Self-reliant Actively créative 
4: INFLUENCE 
Passive Retiring but co-operative Varying 
Contributing Strongly controlling 
5. CONCERN bVR 
OTHERS ' Antisoc:' al Indifferent Self$ ©entered 
Somewhat socially concerned Deeply and generally concer red 
6, RUSBONSIBItlTT 
Unreliable Somewhat dapand&ble Usually dependable 
Conscientious Assumes much resopnsibiiity 
7, EMOTIONAL- 
STABILITY Hyperemotional Excitable 
   ÎUsually well- Ueli- Exceptionally 
Apathetic Unresopnsive balanced balanced stable 
Significant school activities? 
Special intereats or abilities 
Significant liœi tâtions (physical,, social 
Additional inforaation which aay be heipf 
needs or work experiences 
t mental); 
ul such as probable financial 
How are you and others affected by his appearance and manner? 
Have there been factors of health or hoise conditions which have affected 
hig school work? 
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HOMETOWN HIGH SCHOOL 
Anecdotal Record of 




James same to me after olasa 
today and SBid he is considering 
dropping out of school because 
his grades are not high enough* 
He said he had been planning to 
enter college but new it looks 
hopeless® 
REVERSE SIDE OF FORM 
From my personal records, I learned that his -*-S 
130, he has feocd home environment, and he is well in¬ 
formed,, I did, however, find notes from two other teachers 
to the effect that, while James usually knows the answerss 
he seems uninterested eæd is a bit slow in finishing the 
ordinary objective examination* 
After presenting the facts to him, I asked him how he 
thought he could remedy the situation® He offered these 
suggestions: <l) Give more attention in class, (2) check 
his study habits. <3) practice speeding up on examinations, 
HOME ROOM PROGRAM 
The homeroom period should be a well organized group guidance period in 
which teacher and pupils work together in solving problems, making adjustments 
and developing personality„ 
Here is a suggested list of topics which may be used for group discussion 
So At school, public places 
b0 On the streets 
e0 On public conveyances 
do Loud ne a 3 
eD Vulgarity (.words and actions) 
to Fighting 
go Loitering (halls and grounds) 
ho Rudeness and general disrespect 
20 THU IMPORTANCE IF 
a. School attendance 
b. School loyalty 
e« Homeroom pride end cooperation 
d. Perticipetion in pupil activities 
3c C:£ANLINî£S ALT) BEAUTIFICATION OF 
e » Self 
b„ Building 
c o Grounds 




RAHS OF STIÏÏTÆT 
DATS ~ T DATS OF 




NAME OF ORGAKIZÊÎJ OK : 
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Prayer  Rev. A. W. Fortson 
Welcome tc our "New" Parents  
The Meaning of Family Night  Miss E. A. Mack 
Address  Mr. C. W. DuVaul 
Introduction of Faculty  
Social Hour (Getting acquainted with one another) 
Tour of the Building 
Spencer Senior High School 
Columbus, Georgia 
January 20, 1954 
Dear Mrs. 
Wednesday, January 27 is "Open House" Day at Spencer High 
School for the mothers and guardians of our freshmen boys and 
girls. 
The program includes an entertainment, featuring freshmen 
tours of the grounds and buildings; and an old-fashioned get 
acquainted "gab-fest" between parents and teachers. 
We’ll be expecting you. Please don't disappoint us. We 
thank you for being so kind to come promptly at one-thirty 
o'clock. (1:30 F.M.) 
Respectfully yours, 
C. W. DuVaul, 
Principal 
Parents, 
Did you know...? 
...that Spencer Senior High School is an "A" rated High School by the 
Southern Association of Colleges and Secondary Schools. 
...that Spencer Senior High School's building and equipment cost approxi¬ 
mately $1,025,000. 
...that there are 31 classrooms, 4 shops, practice homemaking apartment, 
3 homemaking units, ccsmotology unit, gymnasium with a seating capacity of 
1002, separate showers for boys and girls, and auditorium with seating capacity 
of 1002, a library and an administration wing, consisting of receptionist's 
room, vault, supply and book room, principal's office, and counselor's office, 
a cafetera well equipped. 
...that Spencer High School has added beauty culture, special shop work, 
typing and shorthand to the curriculum. 
...that the faculty of Spencer High School consists of 1 principal, 3? 
teachers, 1 librarian, 1 clerk, and 1 secretary. 
...that the school day begins at 8:35 A.M. and ends at 3:45 F.M. daily. 
...that Spencer High School's P.TA. has given the following things to the 
school over a period of time: 
1. An electric water fountain 
2. Speed Graphic Press Camera 
3. White falnnel dress coats for boys in chorus (25) 
4. 34 skirts and Houses for girls in chorus 
5. One flannel suit (white) for Bandmaster 
6. Draperies for Principal's office 
7. Mirror for ladies lounge 
8. Linen for first aid room 
9. Growing plants for lobby 
10. Two jardineres for chapel stage 
11. $166.62 toward the purchase of Hammond Organ now in chapel 
...that the P.T.A. Benevolence Services include the following: 
1. It furnished clothing, dishes, and household wares for 
students' facilities whose homes were destroyed by 
fire and storm. 
2. It furnishes clothes for needy children through its welfare 
department. 
3. It furnishes lunches for three needy students daily. 
...that it sends parents and teachers as delegates to both regional and 
state meetings. 
that the P.T.A. has earned the following honors: 
1. It has won first place for P.T.A. procedure books for the 
past three years. 
2. It has won first place for largest membership in the state 
for the past three years. 
3. It has given to the state the first male President of the 
P.T.A. - our own Principal C. W. DuVaul. 
SENIOR QUESTIONNAIRE 
NAME 
DATE OF BIRTH 




DO YOU PLAN TO ATTEND COLLEGE? 




DO YOU PUN TO LEARN A TRADE? 




DO YOU PUN TO JOIN A BRANCH OF THE ARMED SERVICES? 








WHAT HONORS HAVE YOU WON? 
DC YOU NEED FINANCIAL ASSISTANCE? 
DO YOU KNOW THAT CATALOGUES AND PERTINENT MATERIAL ABOUT TRADE SCHOOLS AND 
COLLEGES CAN BE FOUND IN THE COUNSELOR'S OFFICE? 
PLEASE COME TO THE COUNSELOR'S OFFICE AND DISCUSS YOUR FUTURE PLANS. 
SCHEDULE 
I. Identifying Data 
A. Name   
Last Middle First 
B. Age    
Year Month Day 
C. Grade        
9 10 11 12 
D. Family Composition 
II. Referral Information 
A. Date  
Yr Mo Da 
B. Source of Referral: , , , 
Teacher Principal Parent 
y > • 
Student Agency Other 
C. Reason for referral: 
1. Scholarship difficulties: 
a. failure in      subjects due to 
one two more 
(1) dearth of interest  
(2) intelligence   
normal dull 
(3) poor study habits  
(/+) English usage  
(5) outside work interfering  
(6) too many outside social activities  
(7) poor attendance  
(8) emotional factors  
(9) other  
2. Adverse home conditions: 
a. financial difficulties  
b. family disorganization  
c. sibling rivalry  
d. ordinal position in home  
e. over-dependence  
f. personality adjustment in home  
g. neglect  
h. lack of constructive supervision  
i. conflict over educational and vocational plans 
j. other  
3. Behavior difficulties: 
a. troublesome conduct  
b. truancy  
c. lying  
d. quarrreling  
e. stealing  
f. calss cutting  
g. conflict with: 
parent s  
friends  
teachers  
h. overt defiance of authority  
i. sleeping in class  
j. social aggressiveness  
k. timidity  
l. inadequate participation in extra-curricular 
activities  
m. selecting student activities in line with 
interests and abilities  
4. Health and physical disabilities: 
a. easily fatigued  
b. intermittent illnesses  
c. serious physical disabilities  
d. other  
5. Sexual difficulties 
6. Leaving school: 
a. truancy  
b. drop out  
7. Unusual personality traits: 
a. over aggressiveness  
b. shyness (withdrawn)  
c. sensitiveness  
d. phobias  
e. feelings of: 
inferiority  
superiority  
f. other  
8. Special attendance problem  
9. Problems of recreation  
10. Problems of social relationships  
11. Problems of school relationships  
12. Employment adjustment  
D. Statement of Referral 
E. Interpretation of problem as understood by student 
F. Attitude of personnel toward student 
G. Home situation as related to problem: 
1. Economic status 
2. Siblings     
no brps sisters ordinal pos. 




H. Diagnosis of counselor 
I. Treatment of counselor 
J. Disposition 
1. Problem resolved  
2. Sustained treatment  
3. Case referred elsewhere  
4. Client unable to accept services  
. Closed  5 
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